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SANDHILL PRIMARY SCHOOL 
SCHOOL IMPROVEMENT PLAN 
SEPTEMBER 2025 – JULY 2026 

 

PRIORITY 1 
LEADERSHIP AND MANAGEMENT 

 
1:1 

Curriculum leaders to consolidate and sustain the embedding of their subjects, ensuring that high-quality 
learning is evident across all subjects and consistently impacts pupil outcomes. 

1:2 Curriculum leaders to ensure that gaps in knowledge are consistently identified and addressed so that pupils 
have the knowledge they need to make sense of new learning. 

PRIORITY 2 
OUTCOMES 

 
 
 
 

2:1 To close the attainment gap between disadvantaged (PP) and non-disadvantaged pupils in Reading, Writing 
and Maths, ensuring that outcomes for PP pupils rise towards or above national expectations. 

2:2 To raise attainment in writing so that more children achieve ARE and GDS, leveraging AIR AI to support high-
quality feedback and targeted progress. 

2.3 To embed and strengthen recent improvements in times tables performance so that Y4 pupils achieve significantly above 
both local and national averages, and outcomes are in line with or exceed those of other schools within the Trust. 

2.4 To improve outcomes in the Year 1 Phonics Screening Check through rigorous tuition, targeted RWI intervention, and 
consistently high-quality Read Write Inc. teaching. 

PRIORITY 3 
PERSONAL DEVELOPMENT, BEHAVIOUR AND 

WELFARE 

3:1 Trust data for the 2023/24 & 2024/25 academic years identified gaps in the attendance of SEND pupils when compared 
to other pupils, as well as a difference in the number of persistent absentees who fall into this group. The gap has 
increased since 2022/23, both in terms of overall attendance and persistent absence. 

PRIORITY 4 
ORACY 

4.1 To underpin school’s curriculum with a progressive oracy and vocabulary strategy to enhance language 
acquisition, spoken language skills and improve reading and writing standards 

4.2 To sustain and embed oracy and vocabulary progression within the Early Years, ensuring that high-quality talk 
and language development underpin pupils’ success in reading, writing, and wider learning. 

PRIORITY 5 
EYFS 

5.1 Ensure all pupils in Reception develop secure foundations in transcription (handwriting & spelling), oral 
composition, and physical development, so they are ready for fluent writing in KS1 and beyond. 

Priority 6 
Wave One First Quality Teaching 

6.1 To ensure that all teaching is high quality to meet the needs of all pupils and meets or exceeds the “Good” 
descriptors in the school’s teaching and learning framework (or Ofsted equivalent). There will be a focus on 
the teachers who need this and continuing the support with the ECT/CT 

 
 



2 
*Created September 2025; Updated November 2025 after Peer Review  

SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 1.1 Curriculum leaders to consolidate and sustain the embedding of their subjects, ensuring that high-quality learning is evident across all 
subjects and consistently impacts pupil outcomes. 

EVIDENCE FOR PRIORITY Rationale / Continuity: Ofsted (March 2024) noted that in some foundation subjects, pupils did not always develop secure knowledge beyond 
the identified “Gimme’ Five” priorities. Over the past year, curriculum leaders have strengthened subject documentation, CPD has been 
provided, and long-term planning has been refined. Monitoring shows good progress, with most subjects securely embedded, though some 
remain at the “developing” stage. 

INTENDED OUTCOMES 

-Ensuring consistent depth and breadth across all year groups. 
-Strengthen subject leaders’ ability to evidence impact through pupil outcomes and work scrutiny. 
-Enhance cross-curricular links to deepen knowledge and application. 
Links to PP Strategy: 
Progress towards this priority will be supported by actions within the Pupil Premium strategy, particularly the investment in high-quality CPD, oracy, and targeted interventions for disadvantaged pupils. 
Monitoring evidence will feed directly into both SIP evaluation and PP reviews, ensuring coherence between school improvement and the impact of additional funding. 
Success in consolidating the curriculum across all subjects will be measured not only by whole-school outcomes, but also by how effectively disadvantaged pupils close the gap with their peers. 

Outcomes 

(What will it look like?) 

Implementation Plan 

(What will be done and by who?) 

 

Evaluation 

 (Evaluative question to support 
governor monitoring) 

Monitoring 

(How will we check it is working?) 

Milestones – Success Criteria 

(What will progress look like towards our 
end of year outcomes?) 

Curriculum leaders 
demonstrate sustained 
impact through consistent 
implementation and 
monitoring of all subjects. 

Curriculum Leaders 
Consolidate curriculum embedding 
by monitoring delivery and 
evidencing sustained impact in their 
subjects. 
Lead subject-specific professional 
development that strengthens staff 
expertise and ensures consistent 
pedagogy. 
Support colleagues in planning and 
teaching to secure progression and 
depth of learning across all subjects. 
 
Senior Leadership Team (SLT) 
Provide ongoing oversight and 
coaching to subject leaders, 
ensuring consolidation of curriculum 
improvements. 
Facilitate moderation across 
subjects to secure consistency in 

How securely is the curriculum 
now embedded across all 
subjects, and what evidence 
shows this has been sustained? 

 

What impact is the curriculum 
having on pupils’ retention, 
application, and transfer of 
knowledge? 

 

How do current pupil outcomes 
and work scrutiny compare with 
those prior to curriculum 
refinement? 

 

How confident are staff in 
consistently delivering the full 
breadth and depth of their 
subjects? 

Learning Walks & Lesson 
Observations: Assess the 
consistency and quality of 
curriculum delivery across all 
subjects, ensuring teaching 
reflects intended progression. 

 

Book Scrutiny & Pupil Voice:  

Evaluate pupils’ ability to 
demonstrate breadth, depth, and 
retention of knowledge, and 
articulate learning with 
confidence. 

 

Data Analysis:  

Review attainment and progress 
across subjects, comparing 
outcomes over time to evidence 
sustained impact. 

End of Autumn term (Amber-first 
consolidation): 
Amber subjects: Subject leaders have implemented 
targeted action plans; long- and medium-term plans 
refined; sequencing and coverage mapped with clear 
“what to revisit/when” retrieval points. 
Targeted CPD & coaching delivered first to staff 
teaching Amber subjects; coaching cycles begun with 
agreed success criteria. 
QA evidence (planning checks, book looks, short 
observations) shows implementation fidelity 
improving in Amber areas; gaps and next steps 
logged in subject leader files. 
Assessment baselines established for Amber subjects 
(low-stakes quizzes/pupil voice) to track retention 
and application over time. 
Governance: Link governor visits prioritise Amber 
subjects; first termly report evidences progress 
against the Amber action plans. 
RAG movement: A clear shift is visible—at least half 
of last year’s Amber subjects now meet the school’s 
“Green for implementation fidelity” threshold; any 
remaining Amber have precise, time-bound actions. 

 

Pupils show secure 
knowledge and the ability to 
apply it confidently across 
subjects. 

Teaching reflects clear 
sequencing and progression 
in every subject, not just 
core areas. 

Leaders and governors can 
evidence the quality and 
impact of the full 
curriculum. 
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standards, expectations, and 
outcomes. 
Ensure subject leaders are equipped 
to evidence both the quality of 
provision and its impact on pupils. 
 
Teachers 
Deliver curriculum content with 
consistency and fidelity, ensuring all 
pupils access the full breadth of 
each subject. 
Use assessment intelligently to 
identify gaps, adapt teaching, and 
reinforce secure knowledge. 
Engage in subject-specific CPD and 
professional dialogue to refine 
practice and sustain high-quality 
delivery. 
 
Governors 
Monitor progress towards 
consolidation through link visits, 
evidence reviews, and reports from 
subject leaders. 
Provide challenge and support to 
ensure that the impact of curriculum 
implementation is demonstrable 
and sustained. 
Evaluate how effectively curriculum 
improvements are influencing 
pupils’ knowledge, understanding, 
and outcomes across all subjects. 

Can pupils articulate their 
learning confidently and make 
meaningful connections beyond 
individual units or topics? 

 

CPD Impact Reviews: Check that 
professional development leads 
to stronger subject knowledge, 
improved pedagogy, and 
sustained improvements in 
teaching practice. 

 

Governors’ Monitoring Visits:  

Provide independent oversight, 
focusing on how subject leaders 
demonstrate sustained 
curriculum impact and how this 
influences pupil outcomes. 

End of Spring term (wider consistency and 
impact): 
Consistency across all subjects: Monitoring indicates 
improved teacher confidence and more stable 
delivery; formerly Amber subjects show secure 
sequencing and breadth in lessons and books. 
Pupil learning: Evidence (work samples, quizzes, 
pupil voice) shows pupils retaining and applying 
knowledge beyond “Gimme’ Five” priorities, 
including making links across topics/subjects. 
CPD impact: Staff feedback and coaching reviews 
demonstrate that training has improved subject 
pedagogy and classroom practice. 
Data picture: Mid-year analysis shows positive 
trajectory in outcomes for identified groups within 
previously Amber subjects. 
Governance: Mid-year governor scrutiny triangulates 
leader evidence with pupil work and classroom visits. 
RAG movement: Most subjects Green for both 
implementation and impact indicators; no Red 
remaining. 

 
End of Summer term (sustained quality and 
evidence of impact): 
Progression secured: Pupil work shows clear 
progression of knowledge and skills across year 
groups; retrieval evidence indicates strong long-term 
retention. 
Implementation to impact: Teaching is consistently 
aligned with curriculum intent in all subjects; 
adaptations address identified gaps promptly. 
Pupil outcomes: Pupils demonstrate confident 
articulation and transfer of knowledge across 
subjects; end-of-year outcomes reflect sustained 
improvement, including for key groups. 
Assurance: Subject leader portfolios contain robust 
evidence sets (plans, monitoring records, assessment 
analysis, pupil voice) demonstrating sustained 
embedding and impact. 
External validation: Governors and (where 
applicable) external reviews confirm that curriculum 
improvements are embedded and sustained with 
clear next steps for further refinement. 
RAG position: All subjects Green against agreed 
monitoring criteria; a small number may carry 
specific refinement points into the next cycle rather 
than full action plans. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 1.2 Curriculum leaders to ensure that gaps in knowledge are consistently identified and addressed so that pupils have the knowledge they need to make sense 
of new learning. 

EVIDENCE FOR PRIORITY Rationale / Continuity: Monitoring in 2024–25 highlighted that, while curriculum sequencing has strengthened, gaps in pupils’ prior knowledge (especially 
in disadvantaged groups) sometimes prevent them from making connections with new learning. This reflects Ofsted’s (March 2024) feedback around 
“legacy gaps” and the importance of retrieval. Sustained focus is now needed to ensure that knowledge gaps are identified early and systematically 
addressed across all subjects. 

INTENDED OUTCOMES 

-Teachers consistently use assessment and retrieval strategies to identify knowledge gaps. 
-Pupils recall and apply prior learning with increasing fluency, enabling them to access new content securely. 
-Subject leaders monitor and evaluate the effectiveness of interventions designed to address knowledge gaps. 
-Disadvantaged pupils make accelerated progress as legacy gaps are reduced. 

Links to PP Strategy: 
The use of Pupil Premium funding for assessment tools and leader release time underpins this priority, ensuring disadvantaged pupils’ knowledge gaps are quickly identified and addressed.  
Targeted interventions, funded through Pupil Premium, provide additional capacity to close identified gaps, particularly for disadvantaged pupils at risk of falling behind. 
Investment in systematic phonics, oracy, and reading fluency programmes through the PP strategy supports this SIP priority by strengthening sequencing and ensuring disadvantaged pupils 
retain and apply prior knowledge. 
Professional development funded via Pupil Premium is a key driver of this priority, equipping staff to identify and address knowledge gaps with precision. 
Monitoring evidence will serve a dual purpose: evaluating the success of this SIP priority and demonstrating the impact of Pupil Premium funding on reducing knowledge gaps. 

Outcomes 

(What will it look like?) 

Implementation Plan 

(What will be done and by who?) 

 

Evaluation 

 (Evaluative question to support 
governor monitoring) 

Monitoring 

(How will we check it is working?) 

Milestones – Success Criteria 

(What will progress look like towards our 
end of year outcomes?) 

Pupils demonstrate secure 
knowledge and 
understanding, enabling 
them to make connections 
and build effectively on prior 
learning. 

Curriculum Leaders 

-Develop and embed subject-specific 
strategies for identifying and 
addressing knowledge gaps. 

-Support teachers with assessment 
tools and intervention approaches 
that target misconceptions and 
legacy gaps. 

-Ensure curriculum sequencing 
allows for revisiting and reinforcing 
key concepts to secure long-term 
retention. 

 

Senior Leadership Team (SLT) 

How effectively are knowledge 
gaps identified across all subjects, 
including those previously judged 
as less secure? 

 

What measurable impact are 
intervention strategies having on 
pupils’ progress and attainment, 
particularly for disadvantaged 
pupils? 

 

How well does ongoing 
assessment (formative and 
summative) inform targeted 

Pupil Assessments:  

Use regular low-stakes quizzes, 
retrieval activities, and 
summative assessments to 
identify gaps, track knowledge 
retention, and measure progress 
over time. 

 

Learning Walks & Lesson 
Observations: Evaluate how 
effectively teachers adapt lessons 
to address knowledge gaps and 
how consistently retrieval 
practice is embedded. 

End of Autumn term (focusing on ‘amber’ 
areas first): 

Teachers consistently use assessments 
(formative and low-stakes retrieval) to 
identify knowledge gaps — addressing last 
year’s Amber. 

Initial interventions are established and 
monitored for impact — ensuring these 
are more systematically embedded than 
last year. 

Curriculum leaders have reviewed 
sequencing in previously Amber subjects, 
ensuring plans build in opportunities to 
revisit key concepts. 

Teachers systematically 
identify and address 
knowledge gaps through 
retrieval practice, formative 
assessment, and adaptive 
teaching, ensuring clear 
progression. 

Assessment strategies are 
consistently embedded 
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across subjects to track 
gaps, inform planning, and 
shape targeted intervention. 

-Oversee data analysis and 
intervention planning, ensuring 
disadvantaged pupils are prioritised. 

-Provide CPD focused on retrieval 
practice, adaptive teaching, and 
effective gap identification. 

-Monitor the consistency and impact 
of strategies across subjects, holding 
leaders accountable for progress. 

 

Teachers 

-Use formative and summative 
assessment to identify knowledge 
gaps systematically. 

-Adapt planning and teaching to 
address gaps, providing targeted 
scaffolding and support for pupils at 
risk of falling behind. 

-Deliver retrieval practice regularly 
to reinforce prior knowledge and 
strengthen fluency. 

 

Governors 

-Monitor how effectively gaps are 
being identified and closed through 
link visits, reports, and discussions 
with leaders. 

-Provide challenge and support to 
ensure interventions are evidence-
based and demonstrate measurable 
impact. 

support and adaptation of 
teaching? 

 

Are pupils becoming more 
confident in recalling prior 
knowledge and making 
connections with new learning? 

 

How consistently do teachers 
address gaps within their subject 
areas, and how do leaders 
monitor the impact of this work? 

 

Book Scrutiny & Pupil Voice:  

Check whether pupils can recall, 
articulate, and apply prior 
learning confidently across 
different contexts and subjects. 

 

CPD Reviews: Assess the impact 
of professional development on 
classroom practice, particularly in 
relation to retrieval strategies, 
assessment for learning, and 
adaptive teaching. 

 

Governors’ Monitoring Visits: 
Provide independent oversight, 
focusing on whether knowledge 
gaps are being reduced and 
whether interventions are 
improving outcomes, especially 
for disadvantaged pupils. 

 

End of Spring term: 

Monitoring evidence shows improved 
retention and understanding, particularly 
in subjects that were Amber last year. 

Pupils begin making stronger links 
between prior and new learning, 
supported by retrieval and adaptive 
teaching. 

Teachers demonstrate greater consistency 
in addressing gaps and adapting planning 
to secure progression. 

 

End of Summer term: 

Clear progress seen in pupil outcomes, 
especially in subjects that were Amber in 
2024–25. 

Curriculum sequencing is systematically 
supporting long-term retention across all 
subjects. 

Pupils demonstrate confidence in applying 
knowledge independently and across 
contexts. 

Knowledge gaps are consistently 
identified and addressed, with 
disadvantaged pupils showing accelerated 
progress. 

Governors and external reviewers validate 
sustained improvement from Amber to 
Green across subjects. 

Pupils develop increasing 
confidence in recalling and 
applying knowledge across 
different subjects and 
contexts. 

Curriculum leaders provide a 
coherent and consistent 
approach to identifying and 
closing gaps, monitoring the 
impact on pupil outcomes, 
especially for disadvantaged 
learners. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 2:1 To close the attainment gap between disadvantaged (PP) and non-disadvantaged pupils in Reading, Writing and Maths, ensuring that outcomes 
for PP pupils rise towards or above national expectations. 

EVIDENCE FOR 
PRIORITY 

Reading PP vs Non-PP Gap 

 
Writing PP vs Non-PP Gap

 
Maths PP vs Non-PP Gap 

 

Year 1 (Gap +24% – PP outperforming Non-PP): Ensure consistency of provision so that 
non-PP pupils achieve in line with PP peers, maintaining high outcomes for 
disadvantaged pupils. 
Year 2 (Gap –23% – Non-PP outperforming PP): Narrow the gap by accelerating progress 
for PP pupils through targeted phonics, guided reading, and fluency support, reducing 
the gap to <15%. 
Year 3 (Gap –37% – Non-PP outperforming PP): Rapidly close the significant gap by 
embedding structured reading interventions (catch-up phonics, fluency, comprehension 
strategies) for PP pupils, aiming for a gap <15%. 
Year 5 (Gap –32% – Non-PP outperforming PP): Improve PP outcomes through targeted 
support in fluency, stamina, and inference, ensuring disadvantaged pupils make 
accelerated progress towards ARE and close the gap to <15%. 
Year 6 (Gap –44% – Non-PP outperforming PP): Significantly reduce the attainment gap 
by prioritising PP pupils for intervention, including pre-teaching, structured reading 
comprehension, and tailored tutoring, to bring outcomes closer to peers and within 15%. 
 

Year 2 (Gap –16%): Accelerate progress for PP pupils through targeted sentence 
construction, spelling, and transcription support, reducing the gap with non-PP peers to 
below 15%. 
 Year 3 (Gap –27%): Implement focused writing interventions (Talk for Writing, sentence-
level work, vocabulary enrichment) to close the gap between PP and non-PP, reducing it 
to within 15%. 
 Year 4 (Gap –15%): Consolidate strategies to ensure disadvantaged pupils meet age-
related expectations in line with peers, maintaining the gap at or below 15%. 
 Year 5 (Gap –21%): Narrow the gap by strengthening PP pupils’ stamina for extended 
writing, accuracy in grammar and punctuation, and confidence in planning and editing, 
aiming to reduce the gap to <15%. 
Year 6 (Gap –36%): Rapidly accelerate progress for disadvantaged pupils through 
targeted interventions (booster groups, small-group writing conferencing, and scaffolded 
extended writing tasks) so the attainment gap with non-PP peers is reduced significantly 
and moves towards <15%. 
 

Year 2 (Gap –16%): Narrow the attainment gap by targeting PP pupils’ number fluency 
and calculation confidence, reducing the difference to within 15%. 
 Year 3 (Gap –50%): Rapidly accelerate progress for PP pupils through intensive 
intervention in core number facts, place value, and reasoning skills, reducing the gap 
significantly towards <15%. 
 Year 6 (Gap –31%): Close the gap by prioritising PP pupils for structured maths tutoring, 
fluency recall programmes, and reasoning practice, ensuring disadvantaged pupils are 
better prepared for SATs and reducing the gap to within 15%. 

Links to PP Strategy: 
Targeted interventions before and during the school day for WTS PP pupils, accelerating progress towards ARE. 
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Deployment of highly trained TAs and teachers to deliver focused support in RWM, including phonics catch-up, fluency development, and writing conferencing. 
High-quality CPD (e.g. NPQs, subject leader coaching, Talk for Writing, mastery maths approaches) to equip staff with strategies proven to close attainment gaps. 
Investment in resources such as RWI, quality texts, and maths fluency programmes that disproportionately benefit disadvantaged pupils. 
Robust monitoring and evaluation at pupil progress meetings and data drops, ensuring leaders can evidence that PP pupils are catching up quickly. 
 

Outcomes 

(What will it look 
like?) 

Implementation Plan 

(What will be done and by who?) 

 

Evaluation 

 (Evaluative question to support 
governor monitoring) 

Monitoring 

(How will we check it is working?) 

Milestones – Success Criteria 

(What will progress look like towards our 
end of year outcomes?) 

The attainment gap in 
Reading, Writing and 
Maths between PP and 
non-PP pupils will be 
reduced in all year groups 
where the difference 
currently exceeds 15%. 

Curriculum Leaders 
Analyse attainment data to identify specific 
gaps between PP and non-PP pupils in Reading, 
Writing and Maths. 
Lead subject-specific reviews to pinpoint areas 
of weakness and plan targeted interventions. 
Share best practice with colleagues from 
schools where the PP gap is minimal or closing, 
including through professional networks and 
school visits. 
 
Senior Leadership Team 
Provide oversight of data analysis and ensure 
pupil progress meetings prioritise 
disadvantaged pupils. 
Facilitate the use of diagnostic tools (e.g. video 
assessment, RtP criteria) to build a clear 
understanding of PP pupils’ knowledge gaps. 
Deploy Pupil Premium funding strategically to 
provide additional staffing, resources, and 
targeted support. 
Coordinate professional development for staff 
focused on effective strategies for closing the 
PP attainment gap in RWM. 
 
Teachers 
Deliver targeted teaching and interventions 
both before and during the school day, focusing 
on WTS pupils to accelerate their progress and 
move them securely to ARE. 
Use a range of strategies (e.g. retrieval practice, 
guided groups, games, and problem-solving 
activities) to engage PP pupils and strengthen 
fluency, reasoning, and application. 

What does the attainment of PP and 
non-PP pupils look like across 
Reading, Writing and Maths? 
 
Where gaps exist, how significant are 
they, and what actions are being 
taken to reduce them? 
 
Where there is little or no gap, what 
effective practice can be identified 
and shared across the school? 
 
How effective are targeted 
interventions (before and during the 
school day) in enabling WTS PP pupils 
to make accelerated progress 
towards ARE? 
 
How well is Pupil Premium funding 
being used to secure measurable 
improvements in outcomes for 
disadvantaged pupils? 

Data Analysis: Termly analysis of 
RWM data, including gaps between 
PP and non-PP. 

 

Leader Feedback: Regular feedback 
from subject leaders and 
headteachers on progress of PP 
pupils and the impact of 
interventions. 

 

Peer Reviews: Discussions and lesson 
observations during peer review 
cycles, focusing on how effectively 
teachers are addressing PP 
knowledge gaps and accelerating 
WTS pupils towards ARE. 

 

Termly Meetings: Meetings with 
maths leaders to review strategies, 
evaluate intervention impact, and 
share good practice where gaps have 
been reduced. 

 

Governors’ Oversight: Governors to 
review progress data termly and 
triangulate with evidence from visits, 
pupil voice, and leader reports to 
ensure measurable impact of PP 
funding. 

End of Autumn Term: 

Half-termly and end-of-term data shows early 
evidence of the PP vs non-PP attainment gap 
narrowing in targeted year groups (Y2, Y3, Y5, 
Y6). 

Teachers implement targeted interventions 
before and during the school day for WTS PP 
pupils; monitoring shows increased 
engagement and attendance at these 
sessions. 

Pupil progress meetings evidence that PP 
pupils’ knowledge gaps are identified and 
being addressed systematically. 

Subject leaders review curriculum delivery 
and intervention impact in previously Amber 
subjects, ensuring next steps are precise and 
time-bound. 

Governors receive the first termly report 
showing PP/non-PP gap movement, with 
specific focus on Amber year groups. 

 

End of Spring Term: 

Data shows a measurable reduction in PP vs 
non-PP gaps in Reading, Writing and Maths 
compared to autumn, with Y2, Y3, Y5 and Y6 
showing accelerated progress for PP pupils. 

Pupil work scrutiny and pupil voice evidence 
that disadvantaged pupils are retaining 
knowledge and applying it more confidently in 
class. 

Disadvantaged pupils will 
make accelerated progress 
in targeted year groups 
(notably Y2, Y3, Y5 and Y6), 
so that gaps move to within 
Trust expectations. 

Assessment evidence and 
pupil progress meetings will 
show disadvantaged pupils 
catching up quickly and 
achieving in line with their 
peers. 

Governors and leaders will 
be able to evidence that 
gaps are narrowing over 
time, with PP outcomes 
moving closer to or above 
national expectations in 
RWM. 
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Maintain regular dialogue with parents of PP 
pupils, sharing progress updates and strategies 
for support at home. 
Monitor and record progress of PP pupils 
carefully to ensure interventions are making 
measurable impact. 
 
Governors 
Review data regularly to monitor the narrowing 
of the PP vs non-PP attainment gap. 
Provide challenge to leaders on the 
effectiveness of interventions and deployment 
of PP funding. 
Visit school to review practice and speak with 
staff and pupils, ensuring the school can 
evidence impact 

Teachers demonstrate consistent use of 
adaptive teaching strategies and retrieval 
practice to address gaps. 

Intervention records show WTS PP pupils are 
making accelerated progress towards ARE. 

Governors triangulate data with classroom 
evidence during visits and confirm that 
interventions are having a tangible impact on 
closing gaps. 

 

End of Summer Term: 

School-level data demonstrates a significant 
reduction in PP vs non-PP attainment gaps 
across Reading, Writing and Maths, with no 
year group showing a gap above 15%. 

PP pupils in targeted year groups (Y2, Y3, Y5, 
Y6) show accelerated progress from starting 
points, with the majority moving securely to 
ARE. 

All pupils, including disadvantaged, show good 
or better progress across the year. 

Subject leaders’ portfolios provide robust 
evidence of the impact of interventions, 
assessment, and curriculum sequencing on 
narrowing the PP gap. 

Governors and external reviewers validate 
that PP/non-PP gaps have narrowed and good 
practice is embedded to sustain improvement 
into 2025–26. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 2:2 To raise attainment in writing so that more children achieve ARE and GDS, leveraging AIR AI to support high-quality feedback and targeted progress. 

EVIDENCE FOR PRIORITY Attainment in writing remains a key priority, with outcomes in some year groups not yet matching those in reading and maths. Traditional assessment and 
feedback approaches are time-intensive, limiting teachers’ ability to provide rapid, responsive support. The effective use of AIR’s AI system will strengthen 
standards by delivering immediate, consistent feedback aligned with the school’s writing progression, enabling pupils to act swiftly on areas for 
improvement. This accelerates progress towards ARE and GDS, while also reducing teacher workload and allowing staff to focus on high-quality 
instruction, targeted support, and pupil conferencing. 

INTENDED OUTCOMES 

To improve writing standards across the school by ensuring a cohesive, progressive writing curriculum, consistent teaching practices, effective assessment, and targeted interventions to 
address gaps in learning:  

✓ More pupils achieve ARE and a greater proportion reach GDS in writing across all year groups. 
✓ Pupils receive timely, precise feedback on their writing, including through AIR, enabling them to make rapid improvements. 
✓ Teachers have increased capacity to provide high-quality instruction and targeted pupil conferencing as AIR reduces the workload of routine feedback. 
✓ Writing outcomes demonstrate stronger progression in accuracy, structure, and composition, with disadvantaged pupils making accelerated progress. 
✓ Subject leaders can evidence sustained improvement in writing standards through monitoring of pupil work, feedback cycles, and assessment data. 

Links to PP Strategy: 
Targeted Feedback: AIR AI provides disadvantaged pupils with immediate, precise feedback on their writing, enabling them to improve work more rapidly and consistently. 
 
Leadership Focus: The English leader prioritises WTS PP pupils through lesson drop-ins, coaching, and book monitoring, ensuring disadvantaged learners receive targeted support to reach ARE. 
 
Rigour in Teaching: Pupil Premium funding enables additional time and resources to ensure accuracy (“sweating the small stuff”) is consistently addressed in PP pupils’ writing. 
 
Targeted Interventions: PP funding supports small-group and 1:1 interventions in writing to accelerate disadvantaged pupils’ progress towards ARE and GDS. 
 
Professional Development: Staff benefit from CPD, supported by PP funding, to use AIR feedback effectively and refine writing pedagogy for disadvantaged learners. 
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End of Year Outcomes 
(What will it look like?) 

 
Actions 

(What will be done and by who?) 

 
Evaluation 

(Evaluative question to support 
governor monitoring) 

 

 
Monitoring 

(How will we check it is 
working?) 

 

 
Milestones – 

(What will progress look like towards 
our end of year outcomes?) 

 
 

All year groups follow the 
progressive intent 
document, ensuring the 
full range of writing 
objectives are explicitly 
taught each term. 

English Leader 
Review and update the prioritised writing 
objectives to ensure full alignment with 
National Curriculum standards and 
progression across year groups. 
Reshare the progressive intent document 
with staff, ensuring clarity on how objectives 
build on prior knowledge and lead towards 
ARE and GDS. 
Lead staff meetings to demonstrate how the 
intent document connects with termly 
overviews and guides the teaching sequence 
in writing. 
Use management time to drop into lessons, 
coach and team teach with staff, and monitor 
books with a focus on accuracy and high 
expectations (“sweating the small stuff”). 
Lead on embedding AIR AI feedback into 
practice, ensuring it complements teacher 
rigour in marking and assessment. 
 
Teachers 
Plan and deliver writing lessons in line with 
the progressive intent document, ensuring 
progression and consistency. 
Engage with AIR feedback and pupil 
conferencing to adapt teaching responsively 
and accelerate progress. 
Focus additional support on WTS pupils, both 
in lessons and through targeted intervention, 
to move them securely towards ARE. 
 
Senior Leadership Team 
Provide oversight of the English leader’s 
actions, ensuring consistency and impact 
across year groups. 
Monitor the effectiveness of AIR AI in 
supporting assessment and feedback without 
reducing teaching rigour. 

How How are teachers using the progressive 
intent document to plan writing lessons, and 
can examples be seen in practice? 
 
What steps have been taken to secure clear 
progression of writing skills from one year 
group to the next, and how is this monitored? 
 
How are teachers adapting their teaching 
where pupils do not meet the expected 
writing objectives within the term? 
 
How effectively is AIR AI feedback being used 
alongside teacher judgement to identify gaps 
and accelerate pupil progress? 
 
How is the English leader using management 
time (lesson visits, coaching, book monitoring) 
to raise expectations and ensure rigour in the 
teaching of writing? 
 
What challenges have been encountered in 
embedding the progressive writing 
curriculum, and how have these been 
addressed? 

Planning Reviews: Half-
termly planning reviews to 
ensure all teachers are 
following the progressive 
intent document and 
teaching objectives in 
sequence. 
Book Scrutiny: Regular book 
scrutinies led by the English 
leader and SLT to check 
progression of writing skills 
across year groups, with a 
particular focus on accuracy 
and “sweating the small 
stuff.” 
AIR AI Feedback Reports: 
Monitor how AIR is being 
used to provide immediate 
feedback and whether pupils 
are acting on this feedback 
to improve their writing. 
Pupil Progress Meetings: 
Termly meetings to review 
how well pupils — 
particularly WTS and 
disadvantaged — are 
meeting writing objectives 
and progressing towards ARE 
and GDS. 
Lesson Visits & Coaching: 
English leader drop-ins and 
team-teaching sessions to 
check classroom 
implementation, share best 
practice, and ensure rigour 
in the teaching of writing. 
Governor Monitoring: 
Governors to review reports, 
scrutinise evidence from 

End of Autumn Term: 
All teachers are familiar with the progressive 
intent document and can explain how it 
supports progression in writing. 
Initial planning checks confirm lessons are 
aligned with termly objectives. 
English leader drop-ins and coaching begin, 
with early evidence of consistency in 
addressing “small stuff” (accuracy, grammar, 
presentation). 
AIR AI feedback is introduced and used in early 
cycles, with teachers beginning to integrate 
pupil responses into their planning. 
 
End of Spring Term: 
Book scrutinies show clear evidence of 
progression in writing skills across year groups. 
Pupil progress meetings indicate the majority 
of pupils, including WTS and disadvantaged, are 
on track with termly writing objectives. 
AIR AI feedback cycles are embedded and 
teachers use insights to adapt teaching 
responsively. 
English leader monitoring shows greater 
consistency in the teaching of writing and 
rigour in expectations across classes. 
 
End of Summer Term: 
Full curriculum coverage is confirmed through 
planning reviews and book scrutinies. 
Students demonstrate strong understanding of 
writing objectives from previous terms, 
preparing them well for the next stage of 
learning. 
Writing outcomes show more pupils achieving 
ARE and an increased proportion reaching GDS, 
with WTS pupils making accelerated progress. 
Governors and external reviews validate that 
AIR AI feedback, alongside leader-led rigour, 

More pupils achieve ARE 
and GDS in writing, with 
WTS pupils making 
accelerated progress as a 
result of targeted 
support. 

AIR feedback cycles 
provide timely, 
consistent assessment 
information, enabling 
staff to address gaps 
quickly. 

English leader monitoring 
shows that pupils’ books 
reflect high expectations, 
with technical accuracy 
(“sweating the small 
stuff”) consistently 
evident. 

Teaching and learning 
reviews demonstrate 
that writing is taught 
with rigour and precision 
across all classes. 
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Ensure professional development supports 
staff confidence in delivering writing 
objectives and using feedback effectively. 
 
Governors 
Monitor how well the progressive intent 
document is embedded in teaching and 
learning. 
Review reports on the impact of AIR AI and 
leadership actions on writing outcomes. 
Provide challenge to ensure more pupils 
achieve ARE and GDS in writing by the end of 
each year group. 

book looks and pupil voice, 
and evaluate how well the 
progressive writing 
curriculum is embedded 
across year groups. 
 

has contributed to sustained improvement in 
writing standards. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 2:3 To embed and strengthen recent improvements in times tables performance so that Y4 pupils achieve significantly above both local and national averages, 
and outcomes are in line with or exceed those of other schools within the Trust. 

To continue to implement the NCETM across school to improve outcomes for pupils at every stage and phase. 
Focus on MTC 

EVIDENCE FOR PRIORITY Rationale / Continuity: 
In 2025, outcomes for the Y4 Multiplication Tables Check were broadly in line with national averages but did not exceed local performance or match the 
higher outcomes of the partner Trust school. Times tables fluency underpins success in upper key stage two mathematics, particularly in reasoning and 
problem solving. Consolidating improvements in teaching and embedding retrieval practice is now essential so that pupils not only achieve the national 
standard but significantly exceed it, ensuring stronger readiness for the demands of KS2 maths. 
 

INTENDED OUTCOMES 

-Y4 pupils achieve significantly above national and local averages in the MTC. 
-Outcomes are at least in line with, and ideally exceed, those of the other school in the Trust. 
-Pupils across KS2 demonstrate secure recall of multiplication and division facts, applying them fluently in reasoning and problem-solving. 
-Retrieval practice and daily rehearsal routines for times tables are consistently embedded across all KS2 classes. 
-Teachers systematically identify and address gaps in pupils’ multiplication knowledge from Y2 onwards. 
-Subject leaders monitor and evidence the impact of times tables practice on wider mathematical attainment. 
 
Trust Outcomes 
-All teachers implement NCETM materials with fidelity, supported by Oak Academy. 
-A robust support package ensures teaching in mathematics is consistently good, particularly in KS2. 
-Teachers act on feedback from monitoring, coaching, and CPD, resulting in measurable improvements in practice. 
-Progress and attainment data demonstrate a consistent positive impact across all pupil groups, including disadvantaged and SEND pupils. 
-Pupils receive timely, targeted intervention that enables them to catch up and keep up; proportion achieving ARE increases. 
-Interventions are based on accurate assessment of gaps and are delivered using evidence-based strategies. 
-Staff delivering interventions are well trained and confident in applying research-informed approaches. 

Links to PP Strategy: 
Targeted Support: Pupil Premium funding provides additional interventions both before and during the school day, focusing on WTS PP pupils to accelerate progress towards secure recall. 
Resources & Platforms: Investment in digital platforms and practical resources ensures disadvantaged pupils have regular opportunities to practise multiplication facts and strengthen fluency. 
Professional Development: PP funds CPD to equip staff with strategies for embedding retrieval practice and closing fluency gaps for disadvantaged learners. 
Curriculum Sequencing: Disadvantaged pupils are prioritised for early support in Y2–Y4 to address gaps before the MTC. 
Monitoring Impact: Data from the MTC, alongside pupil progress meetings, will demonstrate how PP funding contributes to improved outcomes and narrowing of attainment gaps in mathematics. 

 

Outcomes 

(What will it look like?) 

Implementation Plan 

(What will be done and by who?) 

 

Evaluation 

 (Evaluative question to 
support governor 
monitoring) 

Monitoring 

(How will we check it is 
working?) 

Milestones – Success Criteria 

(What will progress look like 
towards our end of year 
outcomes?) 
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Schools will have achieved 
significantly above the 
national and local 
percentages in the MTC 
check. 

• Analysis will be undertaken by all maths leaders to see 
where the school was successful in 23/24 and where it 
needs to improve. 

• Target children will be identified for 24-25 to ensure 
that they get the extra help needed to meet the 25/25 
‘pass’ mark. 

• Schools will utilise TT Rockstars to baseline assessment 
where pupils are at the beginning of 2024/25 and to 
identify what facts they don’t know. 

• TT Rockstars heat maps will be sent home with facts to 
learn on a weekly basis. 

Implement targeted intervention sessions twice a week. 

• Has there been an 
improvement from 
previous comparative 
MTC data?  

• What does progress 
look like on the termly 
OUMTC tests? 

• What actions are being 
taken by schools to 
ensure the MTC target 
is met?  

• Where schools are 
falling below target, is 
there support in place 
to improve this? 

 

Times Table OUMTC Data 
(termly tests on TT Rockstars) 

 

Times Table MTC Data  

(June 2025) 

 

Hold termly review meetings 
to assess progress and adapt 
strategies. 

 

By the end of the autumn 
term, and for each 
subsequent term 

• Improved rates of times 
tables understanding and 
recall in KS2 (evidenced 
through OUMTC test) 
 

Schools will be on track to 
exceed the 2024 national 
percentage achieving 25/25 

 

• There will be a clear 
understanding of how 
to teach times tables  

• Times Tables will be 
TAUGHT and 
conceptually 
understood (avoidance 
of 

rote learning without 
understanding) 

• Teachers to include on long term and medium/short 
term plans which times table is being taught, when and 
how 

• Maths leaders to have an overview of the times tables 
teaching across the school 

• MK to train teachers to teach TTs conceptually (those 
who missed 23/24 training) 

• How are times tables 
taught? 

• Are LKS2 children 
achieving expectations 
for the times tables?  

• Are they on track 
for passing the 
times tables 
check? OUMTC 
termly data 

Lesson observations of times 
table teaching during Peer 
Reviews 

 

Pupil interviews 

 

Feedback from maths leads & 
headteachers. 

By the end of the autumn 
term, and for each 
subsequent term 

• Improved rates of times 
tables understanding and 
recall in KS2 (evidenced 
through OUMTC test) 

By the end of the autumn 
term, 

Teachers know how to teach 
Times Tables effectively for 
conceptual understanding 

• Systems and 
procedures for 
monitoring times 
tables performance will 
be consistent in all 
ECM schools.  Schools 
will be identified for 
further support where 
this is needed. 

• Trust policy in place to outline procedures.  

• Termly maths network meetings to be held in which 
discussions will be held to ensure consistency of 
approach to key areas of teaching times tables  

• Schools will report termly data to the trust and an 
analysis will be completed to identify where further 
support is needed.  

• All schools will complete the OUMTC termly tests – to 
be analysed by Director of T and L. 

• Do all schools follow 
the ECM Times Tables 
procedures? 
 

• What does the termly 
data show? 

 

• Are children 
making progess? If 
not, what can be 

Termly tracking from OUMTC 
online data  

 

Peer Reviews item 

 

Feedback from maths leads & 
headteachers. 
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done to address 
this? 

• Opportunities to 
observe good practice 
will be in place across 
/beyond the Trust for 
schools that need it 

• Y4 teachers to visit examples of good practice where 
results have been strong in 2024. 

•  

• What support has been 
provided for maths 
leads? Y4 teachers? 

• What is the impact of 
this support?  

• Are maths leads 
/Y4 teachers 
competent in their 
role? 

Feedback from maths leads & 
headteachers. 

 

Discussions during peer 
reviews 

By end of Autumn term 2025 
and ongoing; 

Support will be in place for 
maths leads /Y4 teachers who 
require it.  

Maths leads will be 
competent and confident in 
their monitoring role.  

 

• Schools new to the 
Trust will be paired up 
with another ECM 
school to assist them in 
the implementation of 
the ECM Times Tables 
approaches 

• Mentoring for new schools or new to role maths leads • What support has been 
provided for maths 
leads new to the Trust? 
Y4 teachers? 

• What is the impact 
of this support?  

Feedback from maths leads & 
headteachers. 

Discussions during peer 
reviews 

Termly meetings with maths 
leaders 

Support will be in place for 
maths leads /Y4 teachers who 
require it.  

Maths leads will be 
competent and confident in 
their role and aware of ECM’s 
policies and procedures. 

 

• Children access key 
fact fluency teaching in 
whole class / as an 
intervention (where 
needed). This will be 
through Mastering 
Number KS2 (for those 
schools on the 
programme) 

• Teachers to include in their maths planning documents 
where key fact teaching takes place (and whether this 
is for whole classes or as an intervention) and what key 
facts are being taught 

• Mastering Number KS2 to be strictly adhered to for 
those on the programme 

•  

• Is Mastering Number 
KS2 being used 
effectively in whole 
classes / small group 
interventions? 

• How is progress 
being measured / 
tracked? 

Maths leaders and SLT to 
monitor plans to ensure key 
facts are being taught 

 

Informal lesson drop ins to 
check these are happening  

By the end of the autumn 
term, and for each 
subsequent term 

• Improved rates of fluency 
in times tables facts recall 

 

High-quality, consistent 
teaching of mathematics—
fully aligned with NCETM 
principles—will be 
embedded across the 
school so that pupils 
demonstrate strong 
conceptual understanding, 
fluent recall of 
multiplication facts, and 
improved reasoning skills. 

• All teachers implement NCETM materials with fidelity, 
supported by Oak Academy. 

• A robust support package ensures teaching in 
mathematics is consistently good, particularly in KS2. 

• Teachers act on feedback from monitoring, coaching, 
and CPD, resulting in measurable improvements in 
practice. 

• Progress and attainment data demonstrate a 
consistent positive impact across all pupil groups, 
including disadvantaged and SEND pupils. 

How effectively are 
teachers implementing the 
NCETM approach, and what 
evidence shows 
improvements in the quality 
and consistency of maths 
teaching across KS2? 
 
Are pupils on track to 
achieve significantly above 
national and local averages 

Teaching & Learning 
LKS2 staff to complete 
external observations of high-
quality NCETM-aligned 
teaching to strengthen 
subject knowledge and 
pedagogy. 
 
HT and Maths Lead to 
increase in-class capacity, 
providing fortnightly team-

By December 2025 

-Staff have observed NCETM-
aligned practice beyond 
Sandhill. 

-Two CPD days with MK 
completed. 

-Teachers report increased 
confidence in delivering -
NCETM materials. 
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As a result, outcomes in the 
Y4 Multiplication Tables 
Check will be significantly 
above national and local 
averages, with 
disadvantaged and SEND 
pupils making accelerated 
progress towards age-
related expectations. 

• Pupils receive timely, targeted intervention that 
enables them to catch up and keep up; proportion 
achieving ARE increases. 
 

• Interventions are based on accurate assessment of 
gaps and are delivered using evidence-based 
strategies. 

• Staff delivering interventions are well trained and 
confident in applying research-informed approaches. 

 
Teaching Times Tables 

 
• Daily multiplication fluency sessions (7–10 minutes) 

introduced in all KS2 classes. 

• Use of retrieval, rehearsal, and tracking to embed 
recall. 

• Heat Map Analysis training delivered so teachers can 
interpret TT Rockstars/MTC data effectively. 

• Structured intervention groups created using heat map 
analysis to target specific fact families for pupils below 
ARE. 

 

Monitoring Fluency 

• Weekly heat maps sent home to build parental 
engagement and pupil motivation. 

• Half-termly TT Rockstars monitoring to ensure progress 
and identify pupils needing additional support. 

• Maths Lead to monitor progress, oversee 
interventions, and team teach where necessary. 

• MK to continue supporting the embedding of high-
quality TT teaching. 

 

in the MTC, and what does 
current OUMTC and heat-
map data indicate about 
progress? 
 
How are gaps in times-
tables fluency being 
identified and addressed, 
particularly for 
disadvantaged and SEND 
pupils, and what impact are 
interventions having? 
 
How well are daily fluency 
and retrieval routines 
embedded across KS2, and 
how is this improving 
pupils’ recall, accuracy, and 
application in reasoning? 
 
What support has been 
provided to teachers who 
require development, and 
what evidence 
demonstrates that this has 
improved classroom 
practice and pupil 
outcomes? 

teaching for staff identified as 
needing support. 
 
MK to provide monthly 
NCETM implementation 
support, modelling practice, 
coaching, and supporting 
planning. 
 
RM to provide 1.5 days 
additional support in Autumn 
2 to ensure SEND pupils 
access appropriate materials 
and adaptations. 
 
Monitoring & Coaching 
Monthly monitoring cycle 
(TS/SLT/Maths Lead): 
 
-Book looks 
-Pupil voice 
-Learning walks 
 
Peer review outcomes used 
to identify staff needing 
additional support; these 
staff will observe exceptional 
practice internally or 
externally. 
 
Two development/CPD days 
with MK completed by 
December. 
 
Spring 2 full review of 
progress evaluating delivery, 
consistency, outcomes, and 
pupil progress. 

Early indications of 
improvement in data drop 2. 

 

By Spring 2 (Full Review) 

-Teaching meets or exceeds 
the Good descriptors in the 
school’s teaching & learning 
framework. 

-Consistency and quality of 
QFT is improving across KS2. 

Pupils show stronger 
mathematical reasoning and 
increased ability to orally 
articulate their thinking. 

 

By End of Summer 2026 

-TT fluency improves half-
termly, with secure facts 
increasing across cohorts. 

-Pupils’ TT scores show 
sustained improvement, and 
MTC outcomes exceed 
national averages. 

-Teaching of TT is consistent 
and conceptually grounded 
across the school. 

-Gaps for 
disadvantaged/SEND pupils 
narrow due to targeted 
intervention and NCETM 
implementation. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 2:4 To improve outcomes in the Year 1 Phonics Screening Check through rigorous tuition, targeted RWI intervention, and consistently high-quality Read Write Inc. 
teaching. 

EVIDENCE FOR 
PRIORITY 

Rationale / Continuity: 
Despite the school’s rigorous approach to phonics and the consistently high-quality Read Write Inc. (RWI) teaching observed in monitoring, Year 1 Phonics 
Screening Check outcomes have fallen below national expectations. Lesson visits, coaching records and fidelity checks show that staff deliver RWI with precision 
and strong subject knowledge, and pupils are engaged and participating well in daily phonics routines. However, assessment analysis indicates that a significant 
proportion of pupils—particularly those with SEND, EAL, and disadvantaged backgrounds—are not securing the fluency and automaticity required to meet the 
expected standard by the end of Year 1. 
 
Early reading remains the foundation for success across the curriculum, and gaps in phonics attainment at this stage can have long-term consequences for 
reading comprehension, writing development, and overall academic progress. The data also shows that pupils who narrowly miss the PSC threshold often 
require extensive support in Year 2 and beyond, increasing workload and delaying access to more complex texts. 
 
The 2024 outcomes highlight the need for a sharper focus on precision teaching, high-frequency tutoring, targeted intervention for slowest progress pupils, and 
acceleration of speed sounds acquisition. While classroom teaching is strong, current practice must now be strengthened through: 
-earlier identification of pupils at risk, 
-increased intensity of tutoring, 
-more precise use of assessment to inform groupings, and 
-further consistency in the application of RWI routines, especially for emerging and vulnerable readers. 
 
This priority builds directly on the strong culture of phonics already established at Sandhill and responds to data-driven evidence that additional strategic action 
is required to ensure all pupils—particularly disadvantaged pupils and those with SEND—secure the decoding skills they need to become fluent, confident 
readers. 

INTENDED OUTCOMES 

-A higher proportion of pupils meeting the expected standard in the Phonics Screening Check. 
-Increased fluency, accuracy, and confidence through consistent use of RWI routines (e.g., My Turn/Your Turn, Fred Talk, speedy sounds). 
-Accelerated progress for pupils in lower groups through precise, well-paced RWI intervention and tutoring. This is discussed every fortnight in SLT and continues to be an agenda item  
  

Links to PP Strategy: 
Targeted Tutoring: PP funding will provide additional RWI tutoring sessions for disadvantaged pupils who are not yet secure in their speed sounds or blending, including daily 1:1 and small-group 
“keep up” sessions. 
-Early Identification: Disadvantaged pupils will be prioritised for early diagnostic assessment and regrouping to ensure gaps are identified and addressed quickly. 
-High-Frequency Intervention: PP pupils will access more frequent, shorter, high-precision phonics intervention, delivered by trained staff using RWI tutoring resources. 
-Staff Training: PP funding will support ongoing RWI training and coaching for teachers and TAs to ensure all adults working with PP pupils deliver phonics with fidelity and precision. 
-Reading at Home: PP funding will provide “reading packs,” decodable books, and parental engagement resources to ensure disadvantaged pupils have high-quality reading practice at home. 
-Consistency of RWI Practice: Monitoring of PP pupils’ reading books, speed sound recognition, and blending accuracy will ensure teaching is matched closely to the needs of disadvantaged learners. 
-Progress Tracking: Termly data analysis will specifically track the PSC progress of PP pupils, ensuring they remain central to regrouping, tutoring decisions, and intervention planning. 
-Language and Vocabulary Development: PP strategies around oracy and language will support disadvantaged pupils whose limited vocabulary or speech and language needs impact decoding and 
blending. 
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Outcomes 

(What will it look like?) 

Implementation Plan 

(What will be done and by who?) 

 

Evaluation 

 (Evaluative statements 
to support governor 
monitoring) 

Monitoring 

(How will we check it is 
working?) 

Milestones – Success Criteria 

(What will progress look like 
towards our end of year 
outcomes?) 

1. A higher proportion 
of pupils meeting the 
expected standard in 
the Phonics Screening 
Check. 
 
2. Increased fluency, 
accuracy, and 
confidence through 
consistent use of RWI 
routines (e.g., My 
Turn/Your Turn, Fred 
Talk, speedy sounds). 
 
3. Accelerated 
progress for pupils in 
lower groups through 
precise, well-paced 
RWI intervention and 
tutoring. This is 
discussed every 
fortnight in SLT and 
continues to be an 
agenda item 
 
4. Improved 
consistency and fidelity 
to the RWI programme 
across all teaching 
staff. 

Senior Leadership Team (SLT) 
Oversee the whole-school strategic approach to phonics, ensuring RWI 
continues to be taught with fidelity and precision. 
Lead fortnightly progress discussions for phonics as a standing agenda 
item, identifying pupils at risk and ensuring timely regrouping and 
intervention. 
Monitor the effectiveness of Fast Track Tutoring, ensuring timely 
deployment, high attendance, and impact on the lowest-attaining pupils. 
Ensure staff capacity and timetabling enable daily RWI, tutoring, and 
assessment procedures to run with consistency. 
Oversee delivery of parent engagement initiatives, workshops, and 
resources to strengthen home reading practice. 
 
RWI Lead 
Conduct regular fidelity checks (every two weeks), focusing on routines, 
error correction, pace, partner practice, teacher voice, and use of scripts. 
Provide ongoing coaching, team teaching, and in-the-moment feedback 
to all staff delivering phonics, ensuring consistency and addressing 
misconceptions immediately. 
Lead Development Days, ensuring findings shape staff training and 
coaching priorities. 
Manage assessment cycles, ensuring timely regrouping and accurate 
identification of pupils requiring tutoring or additional support. 
Support tutors in delivering Fast Track Tutoring with strict adherence to 
RWI guidance and scripts. 
Provide additional modelling and practice sessions for staff new to RWI or 
requiring refinement. 
 
Teachers 
Deliver daily RWI lessons with full fidelity to routines, scripts, and lesson 
structures (Fred Talk, My Turn/Your Turn, Speedy Sounds, partner 
practice). 
Implement precise error-correction strategies and maintain rapid lesson 
pace to maximise progress. 
Use weekly assessments to inform grouping and identify pupils requiring 
additional practice or tutoring. 

Pupils will progress 
through RWI colour 
levels more rapidly, 
showing improved 
fluency, blending, and 
speed of recall. 

Weekly assessments will 
show increased accuracy 
in speedy sounds and 
green/red word reading. 

Fidelity checks will show 
improved consistency 
and adherence to RWI 
routines and 
expectations. 

Pupils receiving Fast 
Track Tutoring will 
demonstrate accelerated 
progress, closing gaps 
more quickly. 

The Year 1 Phonics 
Screening results will 
show improved 
attainment and reduced 
gaps for vulnerable 
groups. 

Improved parental 
engagement will support 

Continued RWI 
Development Days, 
with a focus on 
ensuring strategies are 
applied consistently 
across all groups and 
staff. 

 

Ongoing regular RWI 
assessments, with a 
sharper focus on 
accuracy, timely 
regrouping, and 
ensuring all staff follow 
assessment procedures 
with fidelity. 

 

Strengthening coaching 
and in-class support, 
ensuring that coaching 
cycles happen regularly 
and consistently for all 
staff delivering RWI. 

 

Support from the RWI 
lead to maintain 
consistency in: 

•lesson pacing 

•error correction 
techniques 

•use of core routines 
(Fred Talk, My 
Turn/Your Turn, 
partner practice) 

Fast Track Tutoring groups 
established: Within 1 week of 
regrouping 

Weekly coaching/CPD cycle 
continues  

Fidelity checks: Fortnightly 

Parent engagement 
materials/workshops: By 
January 

Mid-term pupil progress 
review: Half-termly 

Final impact review: June 
(prior to Phonics Screening 
Check) 

 



18 
*Created September 2025; Updated November 2025 after Peer Review  

Ensure home reading books match the child’s phonics level and monitor 
reading diary engagement. 
Communicate with parents to encourage daily reading, including 
strategies for supporting blending and decoding. 
 
Teaching Assistants & Fast Track Tutors 
Deliver Fast Track Tutoring sessions daily, following RWI scripts with 
precision and maintaining strong pace and engagement. 
Provide pre-teaching or extra blending practice for targeted pupils, 
especially those in the lowest 20%. 
Record progress using tutoring logs and report impact to the RWI Lead 
weekly. 
Support partner practice during RWI lessons and reinforce routines with 
consistency. 
 
SENDCO 
Ensure pupils with SEND accessing RWI have appropriate scaffolds, 
resources, and adaptations to support decoding and phonological 
awareness. 
Ensure pupils requiring alternative pathways (e.g., blending intervention, 
bespoke speech and language support) are identified quickly and 
provisioned appropriately. 
Monitor the progress of SEND pupils through RWI assessments and 
phonics screening data, ensuring early intervention. 
Provide training to staff on supporting pupils with language, attention, or 
working-memory needs within RWI sessions. 
 
Parents & Carers 
Attend reading/phonics workshops and receive guidance on supporting 
early reading at home. 
Engage with home reading packs and the school’s expectations for daily 
reading practice. 
 
Governors 
Monitor the impact of actions through visits, reports, phonics data 
updates, and conversations with leaders about fidelity, tutoring, and 
vulnerable pupils. 
Challenge leaders about progress towards PSC outcomes and 
improvements for disadvantaged and SEND pupils. 

reading practice beyond 
the school day. 

 

 

Additional guidance 
and modelling to 
ensure teaching and 
tutoring follow the RWI 
handbook and scripts 
consistently. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 3:1 To reduce the gap between SEND pupils and other pupils in terms of the rate of persistent absenteeism.    

EVIDENCE FOR 
PRIORITY 

Trust data for the 2023/24 & 2024/25 academic years identified gaps in the attendance of SEND pupils when compared to other pupils, as well as a difference in the 
number of persistent absentees who fall into this group. The gap has increased since 2022/23, both in terms of overall attendance and persistent absence.  

INTENDED OUTCOMES 

-The gap in persistent absenteeism between SEND pupils and their peers will be significantly reduced by the end of the academic year. 
-Overall attendance for SEND pupils will improve and move closer to the Trust average and national benchmarks. 
-Early identification systems ensure that pupils at risk of persistent absence, particularly those with SEND, are supported swiftly through targeted intervention. 
-Attendance action plans for individual SEND pupils demonstrate measurable improvements and are regularly reviewed for impact. 
-Strong communication and collaboration between the SENDCo, Attendance Lead, class teachers, and families lead to improved engagement and reduced barriers to attendance. 
-Governors and Trust leaders can evidence a sustained downward trend in the percentage of SEND pupils classed as persistent absentees. 
  

Links to PP Strategy: 
Targeted Interventions: Pupil Premium funding supports bespoke attendance plans and early intervention for SEND pupils who are at risk of persistent absence. 
Pastoral & Wellbeing Support: Funding enables access to pastoral mentoring, ELSA sessions, and wellbeing programmes to address emotional or social barriers impacting attendance. 
Family Engagement: PP funding supports regular communication with families, including structured meetings, home visits, and attendance incentives to improve engagement. 
Practical Support: Funding contributes to initiatives such as breakfast club, transport assistance, and uniform provision to remove logistical barriers to attendance. 
Leadership Focus: The SENDCo and Attendance Lead jointly monitor attendance for SEND/PP pupils, using Pupil Premium resources to target support where the need is greatest. 
Monitoring Impact: Half-termly reviews track attendance data and persistent absence rates for SEND and PP pupils, evidencing how PP spending is improving engagement and reducing 
absenteeism. 

End of Year Outcomes 

(What will it look like?) 

Actions  

(What will be done and by who?) 

 

Evaluation 

 (Evaluative question to support 
governor monitoring) 

Monitoring 

(How will we check it is 
working?) 

Milestones – 

(What will progress look like towards our end of 
year outcomes?) 

The gap between the 
overall attendance of 
pupils with SEND and that 
of other pupils to be 
reduced in comparison to 
2023/24.   

Monitoring of pupils with SEND through half termly 
data drop.  
Challenge meetings with individual schools where 
gaps are significant.  
Increased support for schools where last years data 
showed concern.  
SENDCO involvement in the monitoring of 
attendance through discussion at challenge 
meetings where appropriate and SENDCO network. 

What actions are we taking to 
support pupils who’s attendance is 
a concern?  
Is the SENDCO involved with the 
monitoring of attendance for SEND 
pupils?  
Is our attendance improving?  
Is the gap between our SEND pupils 
and that of other pupils reducing? 

Half-termly attendance data 
analysis completed at trust 
level. 
 

Agenda items in half termly 
network meetings and 
related minutes. 

 

Challenge meetings where 
appropriate.  

End of Autumn term 2025:  

The gap between attendance of pupils with SEND 
and that of other pupils to be reduced in 
comparison to Autumn 2023/24 & 2024/25.   

 

End of Summer term 2026:  

The gap between attendance of pupils with SEND 
and that of other pupils to be reduced in 
comparison to 2023/24 & 2024/25.  

 

The gap between the 
number of persistent 
absentees who have 

Monitoring of pupils with SEND through half termly 
data drop.  

What actions are we taking to 
support pupils who’s attendance is 
a concern?  

Half-termly attendance data 
analysis completed at trust 
level. 

End of Autumn term 2025:  

The gap between the persistent absentee rates of 
pupils with SEND and that of other pupils to be 
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SEND and other pupils 
who are persistent 
absentees to be reduced 
in comparison to 2023/24.   

Challenge meetings with individual schools where 
gaps are significant.  
Increased support for schools where last years data 
showed concern.  
SENDCO involvement in the monitoring of 
attendance through discussion at challenge 
meetings where appropriate and SENDCO network. 
Monitoring of EWO support to ensure consistency 
and effectiveness of practice across ECM schools. 
Monitoring of fines issued to ensure consistency of 
practice across ECM schools. 

Is the SENDCO involved with the 
monitoring of attendance for SEND 
pupils?  
Is our attendance improving?  
Is the gap between our SEND pupils 
and that of other pupils reducing? 
Is the EWO service offering 
effective support for schools? 

 

Agenda items in half termly 
network meetings and 
related minutes. 

 

Challenge meetings where 
appropriate. 

 

Data around EWO service 
support as provided by 
schools. 

reduced in comparison to Autumn 2023/24 & 
2024/25.   

 

End of Summer term 2026:  

The gap between the persistent absentee rates of 
pupils with SEND and that of other pupils to be 
reduced in comparison to 2023/24 & 2024/25. 

 

SENDCOs are actively 
involved in addressing 
attendance issues for 
pupils with SEND and 
supporting improvements  

Monitoring of pupils with SEND through half termly 
data drop is shared with SENDCOs.  
Challenge meetings with individual schools where 
gaps are significant involve SENDCOs.  
SENDCO involvement in the monitoring of 
attendance through discussion at challenge 
meetings where appropriate and SENDCO network. 

What actions are we taking to 
support pupils who’s attendance is 
a concern?  
Is the SENDCO involved with the 
monitoring of attendance for SEND 
pupils?  
Is our attendance improving?  
Is the gap between our SEND pupils 
and that of other pupils reducing? 

Half-termly attendance data 
analysis completed at trust 
level. 
 

Agenda items in half termly 
SENDCO network meetings 
and related minutes. 

 

Challenge meetings where 
appropriate.  

End of Summer term 2026:  

SENDCOs at all schools have been involved in the 
monitoring and addressing of attendee issues for 
SEND pupils.  

 

EWO in place and work 
taking place is having a 
positive impact on 
attendance for pupils with 
SEND. 

 

Schools to continue to buy into EWO support.  
The same EWO to be in place across all ECM schools.  
 
EWO to attend half-termly network meetings and 
liaise with RM on trust development points.  
 
EWO is working with families who have children with 
SEND and is engaging the support of the SEND 
specialist EWO where required.  
 

What level of EWO support do 
schools buy into?  
What impact is this support having? 
How can we evidence the impact of 
this support?  

Hal-termly attendance data 
analysis completed at trust 
level. 
Discussions at network 
meetings around 
effectiveness of EWO 
support.  
 

By end of summer term 2026;  

Schools will have improved attendance for families 
targeted by EWO support.  
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 

SIP PRIORITY 4.1 To sustain and embed oracy and vocabulary progression within all curriculum areas, ensuring that high-quality talk and language 
development underpin pupils’ success in reading, writing, and wider learning. 

SIP PRIORITY 4.2 To sustain and embed oracy and vocabulary progression within the Early Years, ensuring that high-quality talk and language development 
underpin pupils’ success in reading, writing, and wider learning. 

EVIDENCE FOR PRIORITY Rationale / Continuity 
Children at Sandhill often start school with language levels below those of their more advantaged peers. Data shows that pupils from 
lower socioeconomic backgrounds are more likely to enter Reception behind in early communication and language skills, which can impact 
progress across the curriculum. This is reflected in outcomes below the national average in the Communication and Language Early 
Learning Goal, as well as in KS1 writing results. Spoken language remains one of the strongest predictors of future attainment and life 
chances. 
Last year’s work established a progressive oracy and vocabulary framework and introduced staff development around talk-rich classrooms 
and explicit vocabulary teaching. The next stage is to embed and sustain this approach across all curriculum areas so that high-quality talk, 
precise vocabulary instruction, and structured oral rehearsal consistently strengthen pupils’ understanding and raise standards in reading, 
writing, and wider learning. 

INTENDED OUTCOMES 

-All adults have a clear understanding of the shared oracy intent and expectations for talk from the Early Years through to Year 6. 
-Teachers are well trained in the explicit teaching of oracy and language acquisition, ensuring consistency of practice across the school. 
-Talk is prioritised in lessons, with every child’s voice valued and opportunities for purposeful discussion embedded in daily teaching. 
-Vocabulary and oracy are taught explicitly within the curriculum and through structured talk opportunities, enhancing comprehension and expression. 
-Oracy and language development are strengthened through a high-quality reading offer, including story time, poetry, and text discussion. 
-Talk is embedded in writing lessons, improving sentence cohesion, fluency, and the overall quality of written outcomes. 
-All staff are well trained in delivering high-quality interactions that model rich language and extend children’s responses. 
-Learning environments are communication-friendly, supporting active listening, discussion, and independent use of language. 
-Vocabulary and sentence stems are carefully selected, explicitly taught, and deliberately rehearsed by all adults throughout the day. 
-Books, story time, and poetry sessions are used systematically to extend pupils’ vocabulary and linguistic confidence. 
-Additional and targeted support is provided for pupils who struggle to keep up with oracy and vocabulary expectations. 
Links to PP Strategy: 
Targeted Early Intervention: PP funding supports additional adult capacity for small-group and 1:1 sessions, focusing on speech, language, and vocabulary development for disadvantaged 
pupils. 
 Professional Development: PP funds staff training on Sustained Shared Thinking (SST), language modelling, and the delivery of structured talk routines (“Talk through the Day” and “Talk 
through Stories”). 
 Communication-Friendly Environments: Funding provides resources such as sound buttons, props, visual aids, and fine motor tools to create rich, interactive spaces that promote talk. 
 Parental Engagement: PP supports workshops, open-door storytelling events, and home reading initiatives to strengthen the link between school and home for disadvantaged families. 
 Language-Rich Curriculum Access: PP ensures disadvantaged children receive scaffolded vocabulary teaching and repeated exposure to key language through story, song, and play. 
 Monitoring and Impact: EYFS leaders and the PP lead monitor progress in Communication and Language outcomes for PP pupils termly, evidencing accelerated development from baseline 
assessments. 
 



22 
*Created September 2025; Updated November 2025 after Peer Review  

End of Year 
Outcomes 
(What will it look 
like?) 

Actions 
(What will be done and by who?) 

Evaluation 
(Evaluative question to support 
governor monitoring) 

Monitoring 
(How will we check it is 
working?) 

Milestones – 
(What will progress look like 
towards our end of year 
outcomes?) 

 Early Years 
practitioners 
consistently 
engage in high-
quality, 
purposeful 
interactions 
that promote 
language 
development 
and extend 
children’s 
vocabulary. 

EYFS Leaders 
Lead an audit of classroom provision to ensure 
environments are communication-friendly, calm, and 
conducive to quality talk and listening. 
Provide training on Sustained Shared Thinking (SST), 
modelling open-ended questioning, active listening, 
and techniques that extend children’s thinking. 
Deliver CPD on ‘Talk through the Day’ and ‘Talk 
through the Topic’, ensuring daily opportunities for 
structured oracy practice. 
Lead professional development on creating language-
rich environments, effective use of visual supports, 
and strategies for reducing sensory overload. 
Purchase or source sound buttons and other resources 
to provide consistent, high-quality language models 
within provision. 
Introduce a coaching and mentoring system to 
support staff in applying interaction strategies, using 
video reflection and weekly goal-setting meetings. 
Monitor practice using interaction analysis tools (e.g., 
Leuven Scales for Involvement) and use findings to 
inform coaching and CPD priorities. 
EYFS Teachers and Practitioners 
Embed daily explicit teaching of vocabulary and 
sentence stems, ensuring deliberate repetition and 
application throughout the day. 
Practise and model clear, well-formed, grammatically 
correct sentences in all adult-child interactions. 
Plan and deliver talk-rich activities, including group 
discussions, interactive story times, and shared reading 
sessions. 

Quality of Interactions and 
Staff Development 
How are leaders ensuring 
that high-quality, purposeful 
adult–child interactions take 
place consistently across 
EYFS? 
How do leaders know that all 
staff are well trained and 
confident in using sustained 
shared thinking (SST) and 
language-modelling 
strategies? 
How frequently and 
effectively are practitioners 
using SST techniques to 
extend children’s 
communication and 
thinking? 
Are adults providing an 
appropriate balance of open-
ended questions and 
comments to promote talk 
and deepen understanding? 
Impact on Children’s 
Communication and 
Engagement 
To what extent do children 
initiate interactions, and how 
effectively do adults respond 
to extend and develop these 
exchanges? 

Learning Walks & Lesson 
Visits: Regular visits to 
observe adult–child 
interactions, evaluate the 
quality of talk, and assess 
how effectively sustained 
shared thinking (SST) 
techniques are used. 
Coaching Logs & Reflections: 
Review of coaching records, 
video reflections, and 
mentor feedback to monitor 
progress in staff confidence 
and interaction quality. 
Observation & Reflection: 
Collection of observational 
data and practitioner 
reflections to evidence 
improved questioning, 
modelling, and scaffolding of 
language. 
Environment Audits: Photos, 
checklists, and walk-throughs 
to ensure classrooms are 
communication-friendly and 
include clearly designated 
talk areas and visual 
supports. 
Training Evidence: 
Attendance records, staff 
feedback, and evaluation 
forms from professional 
development on oracy, SST, 

End of Autumn Term: 
CPD on Sustained Shared 
Thinking (SST), language 
modelling, and 
communication-friendly 
environments delivered to all 
EYFS staff. 
Coaching and mentoring 
pairs established; first cycle 
of coaching completed with 
reflection logs in place. 
Environment redesign 
completed, including 
introduction of interactive 
materials, talk areas, and 
visual supports. 
Assessments completed to 
identify children requiring 
additional support for 
speech, language, and 
communication. 
Reading workshops for 
parents launched by Autumn 
2, and “two-book” system 
(decodable and enjoyment 
texts) introduced for all 
children able to blend 
sounds. 
End of Spring Term: 
Mid-year review of 
interaction quality using 
observation tools (e.g., 
Leuven Scales, video 

All EYFS staff 
demonstrate 
confidence and 
skill in adult–
child 
interactions, 
using 
questioning, 
modelling, and 
responsive talk 
to develop 
oracy. 

Environments 
are 
communication-
friendly, with 
clear visual 
prompts, 
sentence stems, 
and language 
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supports 
embedded in 
continuous 
provision. 

Use visual aids (word walls, picture labels, visual 
schedules) to support comprehension and 
independent communication. 
Design routines that naturally incorporate structured 
talk, such as circle time, story time, and collaborative 
play. 
Develop talking corners and interactive spaces with 
picture books, props, and conversation starters to 
encourage expressive language. 
Model how to interact in different provision areas and 
demonstrate the language needed for successful play 
and collaboration. 
Display vocabulary posters at adult height to guide 
talk and model correct usage for staff and pupils. 
Ensure reading spines are in place for story time, 
songs, and poetry, and teach ‘Talk through Stories’ 
daily in Reception and Year 1. 
Organise parent workshops and open-door events to 
model storytelling and reading strategies that can be 
used at home. 
Send home two books per week—one for decoding 
and one for enjoyment—along with a list of newly 
taught vocabulary to strengthen home-school links. 
Oracy Leads 
Deliver training to EYFS teams on ‘Talk through the 
Day’ and ‘Talk through the Topic’, ensuring these are 
delivered daily and consistently across EYFS and KS1. 
Support teachers in integrating oracy strategies across 
curriculum areas, with particular focus on improving 
oral composition and structured talk. 
Work alongside EYFS leaders to monitor the quality of 
talk within provision and provide feedback to develop 
adult-child interactions further. 
SENDCo 

How well do redesigned 
classroom areas and 
resources promote verbal 
interaction among children? 
To what extent are visual 
aids and resources being 
used by children to support 
communication and 
independence? 
How effectively do staff 
utilise the learning 
environment to facilitate and 
extend communication 
during activities and play? 
What feedback do children 
and staff provide about the 
usability and impact of 
communication-friendly 
elements in provision? 
Curriculum and Pedagogical 
Links 
What is the impact of ‘Talk 
through Stories’ and ‘Talk 
through the Day’ on pupils’ 
oracy, vocabulary, and 
comprehension? 
How does this approach align 
with the Reading Framework 
and Early Years Foundation 
Stage (EYFS) statutory 
guidance? 
How do leaders monitor the 
quality and consistency of 
story time delivery, and 
what evidence is there of its 

and communication-rich 
environments. 
Pupil Voice & Observation: 
Direct observation of pupil 
engagement in talk, 
storytelling, and play, 
alongside pupil interviews to 
assess confidence and 
vocabulary use. 
Curriculum Evidence: Review 
of planning posters, 
environment maps, and 
reading spines to confirm 
daily implementation of 
“Talk through the Day,” “Talk 
through Stories,” and other 
structured talk routines. 
Parent Partnership 
Evidence: Parent voice 
surveys, workshop 
attendance records, and 
evidence from home reading 
logs to evaluate engagement 
and consistency between 
home and school. 
SEND Monitoring: Review of 
children’s Speech and 
Language Support Plans 
(SSPs), Individual Intent 
Trackers, and intervention 
records to measure the 
impact of targeted support. 
Governance Oversight: 
Governors to triangulate 
evidence from lesson visits, 
environment walks, staff 

reflections) shows 
improvement in adult–child 
interaction and SST 
application. 
‘Talk through Stories’ and 
‘Talk through the Day’ 
approaches fully embedded 
in daily routines across all 
EYFS classes. 
Staff training on 
communication-friendly 
environments completed, 
with consistent use of 
sentence stems, visual 
prompts, and targeted 
vocabulary teaching. 
Vocabulary sent home 
weekly to strengthen home–
school links and support 
family engagement in 
language development. 
End of Summer Term: 
End-of-year review 
evidences significant 
improvement in 
Communication and 
Language (CL) outcomes 
within the EYFS profile. 
Environment audit confirms 
sustained use of 
communication-friendly 
layouts, talk resources, and 
visual scaffolds across all 
EYFS classrooms. 
Coaching and mentoring 
cycles show measurable 

Vocabulary and 
sentence stems 
are carefully 
chosen, 
explicitly taught, 
and rehearsed 
throughout the 
day by all adults 
to strengthen 
children’s 
language 
structures. 

Books, story 
time, and 
poetry sessions 
are used 
intentionally to 
extend 
vocabulary, 
foster a love of 
language, and 
develop 
comprehension. 

 Parental 
engagement is 
strong, with 
families actively 
supporting 
oracy and 
vocabulary 
development at 
home through 
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reading, talk, 
and shared 
language 
activities. 

Utilise the Speech and Language Infant Assessment 
Tool to identify children with Speech, Language and 
Communication Needs (SLCN) early. 
Lead targeted interventions using programmes such as 
WELLCOMM, ELKLAN, or ELSA, providing staff with 
resources and clear objectives. 
Ensure explicit connections are made between 
targeted interventions and classroom learning, so that 
language support transfers into daily teaching. 
Coordinate with EYFS leaders to provide small-group 
or 1:1 language support using structured activity plans 
and clear progress measures. 
Senior Leadership Team (SLT) 
Oversee implementation of the oracy and vocabulary 
strategy, ensuring it is embedded across EYFS and 
sustained in transition to KS1. 
Monitor the impact of professional development and 
coaching through lesson visits, team meetings, and 
review of interaction quality. 
Allocate time for mentoring, reflection, and peer 
observation to develop practice across the EYFS team. 
Evaluate the effectiveness of home-school 
engagement strategies and ensure Pupil Premium 
resources are effectively deployed to support early 
communication. 
Governors 
Monitor progress through reports from EYFS and Oracy 
leads, focusing on the quality of interactions, 
environment design, and impact on early language 
outcomes. 
Conduct link visits to observe communication-friendly 
environments and review the impact of professional 
development. 
Provide challenge and support to ensure that oracy 
and vocabulary development remain a central focus of 
early years provision. 
 

impact on children’s 
storytelling and play? 
Inclusion and Parental 
Engagement 
How are children identified 
as needing additional 
communication and 
language support? 
How well trained are staff in 
delivering targeted 
interventions such as 
WELLCOMM, ELKLAN, or 
ELSA? 
How do leaders know that 
identified children are 
making measurable progress, 
and what is the impact 
versus cost in staff time? 
Is parental engagement 
improving, particularly 
among harder-to-reach 
families? 
What evidence shows that 
home–school collaboration is 
having a positive impact on 
children’s oracy, reading, and 
language development? 
 

training feedback, and pupil 
outcomes to evaluate 
sustained improvement in 
language and 
communication. 
 

improvement in staff 
confidence and interaction 
quality. 
Parental engagement 
remains strong, with 
workshops well attended 
and parent voice feedback 
showing positive impact on 
home reading and talk. 
Disadvantaged and SEND 
pupils show accelerated 
progress in communication 
and language skills from 
starting points. 
 

Targeted 
intervention 
and support 
ensure that 
children at risk 
of falling behind 
in language 
development 
make 
accelerated 
progress and 
are ready to 
access the KS1 
curriculum. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 
SIP PRIORITY 5:1 Ensure all pupils in Reception develop secure foundations in transcription (handwriting & spelling), oral composition, and physical development, so they are ready 

for fluent writing in KS1 and beyond. 

EVIDENCE FOR 
PRIORITY 

 EYFS: Reception Year Writing – DfE Recommendations (July 2025) 

INTENDED OUTCOMES 
✓ Leaders should conduct an audit of writing provision starting in Reception to ensure strong language-rich curriculum and progression 
✓ Begin explicit handwriting instruction immediately. Focus on letter formation, fine motor control, pencil grip, posture, and foundational physical skills. 
✓ Use phonics-based spelling from Reception through KS1. Children segment words into phonemes, apply grapheme–phoneme correspondences (GPCs), and 

practice via dictation. 
✓ Promote fluency and automaticity in transcription to reduce working memory load and free up cognitive capacity for composition. 
✓ Oral composition is essential: children should be encouraged to compose sentences orally before writing them. This builds fluency, vocabulary, structure, and 

confidence. 
✓ Prioritise accuracy and fluency over volume. Early writing should focus on mastering transcription and sentence construction—not on producing long pieces. 
✓ Children meeting the ELG may still produce simple, dictated phrases—extended writing or perfect spelling isn’t required. 
✓ Support children’s gross motor and fine motor development—through activities like threading, using tools, climbing, or scrunching paper—to build the 

physical foundations for writing. 
✓ Incorporate guided practice—focusing on letter formation and spelling accuracy—through regular dictation and transcription exercises. 
✓ Use talk and modelled writing to help children understand how writing encodes language and meaning. Labelling everyday objects supports understanding of 

print’s function. 
✓ Identify children requiring additional support early in Reception. Provide scaffolded interventions—extra practice, adapted tools, and deliberate support—to 

help them access writing. 
✓ Focus on individual learning needs, especially regarding transcription or motor challenges, to prevent early struggles from compounding. 

Links to PP Strategy: 
Early Intervention: Pupil Premium funding provides additional adult support for targeted handwriting, phonics, and oral composition sessions for disadvantaged pupils. 
Physical Development: PP funds resources and structured activities (threading, climbing, cutting, fine motor tools) to strengthen gross and fine motor skills essential for early writing. 
Language and Oracy: Funding supports vocabulary enrichment through modelled talk, storytelling, and oral composition, enabling disadvantaged pupils to structure and express ideas before 
writing. 
Focused Practice: Pupil Premium supports guided handwriting and transcription sessions to improve accuracy and fluency, reducing barriers to early writing success. 
Curriculum Access: PP ensures pupils with motor or language difficulties receive adapted resources and scaffolded support so early challenges do not compound over time. 
Monitoring Impact: Regular review of Reception writing outcomes and provision audits will evidence how PP funding accelerates foundational literacy skills for disadvantaged pupils. 
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End of Year 
Outcomes 

(What will it look 
like?) 

 
Actions 

(What will be done and by who?) 

 
Evaluation 

(Evaluative question 
to support governor 

monitoring) 
 

 
Monitoring 

(How will we check it is 
working?) 

 

 
End of Year Outcomes 

(What will it look like?) 

Leadership 

 

Writing curriculum 
documentation is 
updated and 
sequenced. 
 
- Reception staff can 
articulate 
expectations for 
transcription and oral 
composition. 
 

- Audit existing Reception writing provision against the 
new DfE framework. 
- Map out a clear progression for writing across EYFS → 
KS1 (phonics, handwriting, oral composition). 
- Ensure curriculum provides daily, discrete 
opportunities to teach transcription, alongside rich oral 
language. 
- Allocate time for staff CPD on handwriting instruction, 
oral composition, and early intervention. 
 

How well-sequenced is 
the writing curriculum 
from Reception into KS1? 
 
 Are staff confident in 
what and how to teach? 

Learning 
walks/observations: half-
termly, led by EYFS lead & 
literacy leader, focused on 
transcription teaching and 
oral rehearsal. 
CPD impact check: after 
training, leaders monitor 
whether strategies (e.g., 
handwriting routines) are 
consistently applied. 
 

Autumn Term 
Curriculum mapped and sequenced 
across EYFS → KS1. 
Baseline assessments in fine motor, 
phonics, and writing completed. 
Daily handwriting sessions 
established. 
Spring Term 
Majority of pupils form most taught 
letters correctly. 
Pupils orally rehearse simple 
sentences before writing 
independently. 
Mid-year moderation confirms 
consistency of judgements. 
Summer Term 
Pupils write short, accurate sentences 
using taught GPCs. 
Oral rehearsal embedded across 
curriculum areas. 
Final moderation shows reliable EYFS 
writing assessments. 
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Transcription Skills 
(Handwriting & 
Spelling) 
 
Pupils form letters 
correctly with 
increasing 
automaticity. 
- Pupils segment 
words and spell using 
taught GPCs. 
 

- Introduce explicit handwriting sessions daily (letter 
formation, posture, grip). 

- Link handwriting directly to taught GPCs in phonics. 

- Embed phonics-based spelling practice (oral 
segmenting, dictation of words/sentences). 

- Monitor progress weekly through short writing 
samples/dictations. 

 

Are pupils showing 
improved automaticity in 
handwriting and phonics-
based spelling over time? 

Work scrutiny: sample of 
writing/dictation exercises 
each half-term, moderated 
within EYFS and across KS1 

Autumn Term 
Baseline assessments in fine motor, 
phonics, and writing completed. 
Daily handwriting sessions 
established. 
Spring Term 
Majority of pupils form most taught 
letters correctly. 
Pupils orally rehearse simple 
sentences before writing 
independently. 
Intervention groups show measurable 
progress (e.g., pencil grip, dictation 
accuracy). 
Summer Term 
Pupils write short, accurate sentences 
using taught GPCs. 
Oral rehearsal embedded across 
curriculum areas. 
Reduced proportion of pupils 
requiring support for grip and 
stamina. 
Final moderation shows reliable EYFS 
writing assessments. 

Oral Composition 
 
 
Pupils regularly 
compose orally before 
writing. 
- Teachers evidence 
progression from 
single sentences → 
joined sentences. 
 
 

Build daily opportunities for oral rehearsal (e.g., “Say it 
before you write it”). 

- Use structured talk routines (sentence stems, role 
play, retelling stories). 

- Model how to extend sentences orally before pupils 
attempt to write. 

- Embed talk into all curriculum areas (not just literacy). 

Do observations show 
children orally rehearsing 
sentences before writing? 

Pupil voice: termly – asking 
children how they practise 
writing, handwriting, and 
spelling. 
 

Spring Term 
Pupils orally rehearse simple 
sentences before writing 
independently. 
Intervention groups show measurable 
progress (e.g., pencil grip, dictation 
accuracy). 
Mid-year moderation confirms 
consistency of judgements. 
Summer Term 
Pupils write short, accurate sentences 
using taught GPCs. 
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Oral rehearsal embedded across 
curriculum areas. 
Reduced proportion of pupils 
requiring support for grip and 
stamina. 
Final moderation shows reliable EYFS 
writing assessments. 

Physical Development 
 
- Pupils demonstrate 
improved grip, 
stamina, and letter 
formation. 
- Fewer pupils require 
additional support for 
pencil control. 
 

- Provide daily fine motor activities (threading, 
playdough, tweezers, cutting, tracing). 

- Include gross motor activities (climbing, balancing, 
outdoor play) to strengthen posture and control. 

- Ensure pencil grip support is consistent across all 
staff. 

 

Are fine/gross motor 
interventions leading to 
visible improvements in 
grip, stamina, and letter 
formation? 

Learning 
walks/observations: half-
termly, led by EYFS lead & 
literacy leader, focused on 
transcription teaching and 
oral rehearsal. 
 

Autumn Term 
Baseline assessments in fine motor, 
phonics, and writing completed. 
Daily handwriting sessions 
established. 
Spring Term 
Majority of pupils form most taught 
letters correctly. 
Intervention groups show measurable 
progress (e.g., pencil grip, dictation 
accuracy). 
Summer Term 
Reduced proportion of pupils 
requiring support for grip and 
stamina. 
 

Early Identification & 
Support 
 
Targeted pupils make 
accelerated progress. 
- Intervention logs 
show consistent, high-
quality provision. 
 

Screen pupils’ fine motor, transcription, and phonics 
skills early in Reception. 

- Identify pupils not meeting early writing milestones 
and implement targeted interventions. 

- Adapt resources (larger pencils, writing frames, 
scaffolds). 

- Provide 1:1 or small-group handwriting & dictation 
practice. 

 

Are interventions being 
deployed early enough, 
and do they accelerate 
pupil progress? 

Intervention logs: 
reviewed fortnightly by 
SENCo/EYFS lead to track 
support for targeted 
pupils. 
 

Autumn Term 
Baseline assessments in fine motor, 
phonics, and writing completed. 
Daily handwriting sessions 
established. 
Spring Term 
Intervention groups show measurable 
progress (e.g., pencil grip, dictation 
accuracy). 
Mid-year moderation confirms 
consistency of judgements. 
Summer Term 
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Reduced proportion of pupils 
requiring support for grip and 
stamina. 
Final moderation shows reliable EYFS 
writing assessments. 

Assessment & 
Monitoring 
 
Data shows majority 
of pupils on track for 
ELG. 
- Leaders confident in 
accuracy of EYFS 
writing judgements. 
 

- Use formative assessment (teacher observation, work 
scrutiny, phonics checks). 

- Track progress towards the ELG in Writing with 
milestones each half-term. 

- Moderate writing within EYFS team and across KS1 for 
consistency. 

- Report findings in termly curriculum reviews. 

 

How accurate and 
consistent are EYFS 
writing assessments 
across staff? 

Learning 
walks/observations: half-
termly, led by EYFS lead & 
literacy leader, focused on 
transcription teaching and 
oral rehearsal. 
Work scrutiny: sample of 
writing/dictation exercises 
each half-term, moderated 
within EYFS and across KS1 

Autumn Term 
Baseline assessments in fine motor, 
phonics, and writing completed. 
Spring Term 
Mid-year moderation confirms 
consistency of judgements. 
Summer Term 
Final moderation shows reliable EYFS 
writing assessments. 

Family Engagement 
 
Increased parental 
confidence in 
supporting writing. 
- Parents report 
engagement with 
activities at home. 
 

- Share guidance with parents on how to support 
handwriting, phonics-based spelling, and oral rehearsal 
at home. 

- Provide parent workshops on early writing 
expectations. 

- Offer practical strategies: e.g., tracing names, 
encouraging storytelling, labelling objects at home. 

 

Are families confident 
and active in supporting 
early writing at home? 

Parental engagement 
tracking: attendance at 
workshops, follow-up 
surveys on confidence, and 
examples of writing 
activities at home. 
 

Autumn Term 
First parent workshop delivered. 
Summer Term 
Parents report higher confidence in 
supporting early writing. 
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SANDHILL PRIMARY SCHOOL : SIP 2025/26 
SIP PRIORITY 6:1 To ensure that all teaching is high quality to meet the needs of all pupils and meets or exceeds the “Good” descriptors in the school’s teaching and 

learning framework (or Ofsted equivalent). There will be a focus on the teachers who need this and continuing the support with the ECT/CT 

EVIDENCE FOR 
PRIORITY 

Recent Trust peer review findings identified that, although the quality of teaching at Sandhill continues to improve with the majority of teachers consistently 
providing ‘good or better’ practice, there remains some inconsistency in how effectively teaching meets the diverse needs of learners across the school. In 
particular, pupils receiving School Support (including SEND, EAL, disadvantaged and WTS pupils) do not yet experience consistently strong adaptive practice in all 
classes. While effective examples exist, the review highlighted variable use of scaffolding, modelling, AfL and in-the-moment adaptations, meaning pupils’ access to 
the curriculum is dependent on the class they are in. 
 
The peer review also highlighted a need for stronger, more consistent classroom environments that promote independence, visibility of modelling, and the use of 
high-quality resources to reduce cognitive load for all pupils, especially those vulnerable to underachievement. 
 
Furthermore, the review identified that ECTs and developing teachers require ongoing, high-quality coaching, modelling, and opportunities to observe best practice, 
both within and beyond school, to ensure their practice meets the “Good” descriptors within the school’s Teaching & Learning Framework (or Ofsted equivalent). 

INTENDED OUTCOMES 
-All teaching meets or exceeds the “Good” descriptors in the school’s Teaching & Learning Framework (or Ofsted equivalent), with clear evidence of consistent, high-quality practice across all 
year groups. 
-Adaptive teaching is embedded in every classroom, ensuring that pupils receiving School Support (including SEND, EAL, disadvantaged, and WTS pupils) can access the full curriculum and 
make strong progress from their starting points. 
-Teachers confidently use high-impact modelling, in-the-moment feedback, and AfL strategies to diagnose misconceptions, support independence, and move learning forward rapidly. 
-Classrooms promote independence, engagement, and inclusion, with clear modelling, visual scaffolds, routines, and resources that support WTS pupils and reduce cognitive load. 
-Oracy strategies are consistently embedded so that pupils can articulate their thinking, explain reasoning, engage in discussion, and demonstrate deeper understanding across subjects. 
-ECTs and teachers requiring development receive sustained, high-quality coaching, team teaching, and exposure to strong practice, resulting in measurable improvements in their confidence 
and classroom delivery. 
-Pupils across all groups—including SEND, EAL, disadvantaged, and boys—are better engaged in lessons, demonstrate improved attitudes to learning, and are able to talk confidently about 
what they are learning and how to improve. 
-Gaps in attainment and progress between vulnerable learners and their peers reduce, showing the impact of consistent adaptive practice and improved teaching quality. 

Links to PP Strategy: 
-High-Quality Teaching First: PP funding supports professional development, coaching, and targeted support for teachers requiring development so that disadvantaged pupils consistently 
experience high-quality teaching across all subjects. 
-Adaptive Teaching for PP Pupils: PP pupils are prioritised when planning adaptations, scaffolds, and responsive teaching strategies so they can access the same ambitious curriculum as their 
peers. 
-Targeted Intervention: PP funding enables timely, needs-led intervention—including 1:1 and small-group work—to support pupils who need consolidation or pre-teaching to keep up and 
catch up. 
-Oracy and Vocabulary Support: PP funding supports training and resources that build vocabulary, reasoning, and communication skills, enabling disadvantaged pupils to articulate thinking 
and engage meaningfully in learning. 
-Environment and Resource Access: PP funding contributes to high-quality scaffolds, visual aids, modelling exemplars, and supportive classroom environments that enable PP pupils to be 
more independent, confident, and successful. 
-Monitoring and Leadership Capacity: Enhanced leadership monitoring ensures disadvantaged pupils remain central to all walkthroughs, book looks, and QA processes, with PP-specific 
evidence informing next steps. 
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-Improved Attitudes and Engagement: PP funding supports behaviour-for-learning and engagement strategies—particularly oracy-led techniques—to improve focus, participation, and 
resilience among disadvantaged learners. 

 
End of Year 
Outcomes 

(What will it look 
like?) 

 
Actions 

(What will be done and by who?) 

 
Evaluation 

(Evaluative question 
to support governor 

monitoring) 
 

 
Monitoring 

(How will we check it is 
working?) 

 

 
End of Year Outcomes 

(What will it look like?) 

All teaching across the 
school will meet or 
exceed the “Good” 
descriptors in the 
Teaching & Learning 
Framework (or Ofsted 
equivalent), with no 
classes where teaching 
quality limits pupil 
progress. 
 
Adaptive teaching 
strategies will be 
embedded and 
consistent, enabling 
pupils receiving School 
Support (SEND, EAL, 
disadvantaged and 
WTS pupils) to access 
learning successfully 
and make at least 
expected progress 
from their starting 
points. 
 
Teachers will 
confidently use 
modelling, in-the-
moment feedback, and 
AfL techniques, 
resulting in pupils 
demonstrating 

Senior Leadership Team (SLT) 
-Lead whole-school CPD on adaptive teaching, modelling, 
AfL, and oracy as core components of high-quality 
teaching. 
-Implement a structured monitoring cycle (learning walks, 
book looks, pupil voice) aligned with the Teaching & 
Learning Framework. 
-Provide targeted coaching and team-teaching support to 
teachers identified through QA as requiring development. 
-Facilitate opportunities for teachers to observe high-
quality practice within and beyond the school, including 
Trust partner schools. 
-Ensure classroom environments meet expectations for 
inclusion, independence, and modelling visibility. 
 
SENDCO / Inclusion Lead 
-Strengthen pupil profiles and support plans, ensuring 
strategies are explicit, practical, and consistently applied 
across lessons. 
-Deliver training on adaptive strategies for SEND, EAL, 
disadvantaged and WTS pupils (e.g., scaffolding, visual 
supports, processing time). 
-Carry out targeted learning walks focusing on the quality 
of adaptations and access arrangements for vulnerable 
learners. 
-Model high-quality adaptive practice and support 
teachers in implementing these strategies in their 
classrooms. 
-Monitor the impact of interventions and in-class support 
on SEND and PP pupils’ progress. 
 
Teaching & Learning Leads / Subject Leaders 

How effectively are 
teachers applying adaptive 
teaching strategies to 
ensure SEND, EAL, 
disadvantaged and WTS 
pupils can access learning 
and make progress? 
 
What evidence 
demonstrates that 
teaching across the school 
now meets or exceeds the 
“Good” descriptors in the 
Teaching & Learning 
Framework? 
 
How consistently are 
modelling, oracy, and AfL 
strategies being used in 
lessons, and what impact 
are they having on pupils’ 
independence and 
understanding? 
 
What improvements are 
evident in the classroom 
environments and 
routines that support 
inclusive practice, and 
how do leaders know 
these are making a 

Regular learning walks and 
lesson visits by SLT, SENDCO 
and T&L leads focused on 
adaptive teaching, 
modelling, oracy and AfL, 
with findings fed back to 
staff and used to plan next 
steps. 
 
Book scrutinies to evaluate 
the impact of modelling, 
feedback, scaffolding, and 
AfL on pupils’ progress—
particularly SEND, EAL, 
disadvantaged and WTS 
pupils. 
 
Pupil voice interviews to 
assess engagement, 
understanding, 
independence, and pupils’ 
ability to articulate their 
learning using structured 
talk. 
 
Monitoring of classroom 
environments to ensure 
resources, displays, 
routines, and scaffolds 
support inclusive practice 
and pupil independence. 
 

All teaching across the school meets or 
exceeds the “Good” descriptors in the 
Teaching & Learning Framework (or 
Ofsted equivalent), with no identified 
pockets of weak practice. 

Adaptive teaching is consistently 
embedded so that SEND, EAL, 
disadvantaged and WTS pupils access 
learning successfully, demonstrate 
improved independence, and make strong 
progress from their starting points. 

Modelling, AfL, and in-the-moment 
responsive teaching are used effectively in 
every classroom, resulting in pupils 
showing clearer understanding, reduced 
misconceptions, and improved outcomes 
across subjects. 

Classroom environments are calm, 
purposeful, and inclusive, with clear 
routines, supportive visuals, and scaffolds 
that promote independence and reduce 
cognitive load—particularly for vulnerable 
learners. 

Oracy strategies are evident in all lessons, 
with pupils confidently articulating their 
thinking, explaining reasoning, and 
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improved 
independence, clearer 
understanding, and 
reduced 
misconceptions over 
time. 
 
Classroom 
environments will be 
inclusive, calm and 
purposeful, with 
appropriate scaffolds, 
visuals, and routines 
promoting 
independence for 
disadvantaged and 
vulnerable learners. 
 
Oracy strategies will be 
consistently evident in 
lessons, with pupils 
able to articulate their 
thinking, explain 
processes, and engage 
in structured 
discussion that 
deepens 
understanding across 
the curriculum. 
 
ECTs and teachers 
requiring development 
will demonstrate 
sustained 
improvements, 
evidenced through 
monitoring, coaching 
cycles, and improved 
pupil outcomes in their 
classes. 

-Demonstrate effective modelling, oracy, and AfL 
strategies through model lessons, team-teaching, and 
video exemplars. 
-Facilitate peer observation cycles focused on inclusive 
and adaptive practice. 
-Share high-quality examples of scaffolds, visual supports, 
modelling templates, and responsive teaching strategies. 
-Lead collaborative planning sessions to embed modelling, 
questioning, and AfL throughout curriculum sequences. 
-Analyse monitoring outcomes and provide tailored 
follow-up support for individual staff. 
 
Teachers 
-Implement adaptive teaching strategies consistently, 
including scaffolding, modelling, visual supports, and 
structured talk routines. 
-Use AfL strategies (hinge questions, exit tickets, retrieval 
practice, in-the-moment checking) to identify and address 
misconceptions quickly. 
-Use pupil profiles and support plans to plan for individual 
needs, especially SEND, EAL and disadvantaged pupils. 
-Integrate structured oracy routines daily (e.g., talk 
partners, sentence stems, dialogic questioning) to deepen 
understanding and support engagement. 
-Maintain classrooms that are calm, inclusive, and 
promote independence through consistent routines and 
visual scaffolds. 
-Actively engage in coaching cycles, peer observations and 
professional development linked to this priority. 
 
ECTs / Teachers Requiring Additional Support 
-Participate in enhanced coaching, mentoring and team-
teaching cycles with SLT and subject leaders. 
-Observe strong practice regularly within school and 
across the Trust. 
-Engage in reflective discussions and goal-setting sessions 
following each observation or coaching cycle. 
-Implement targeted next steps from CPD, monitoring and 
feedback with measurable improvements over time. 
 

difference for vulnerable 
learners? 
 
How well are ECTs and 
teachers requiring support 
progressing through 
coaching, mentoring, and 
CPD, and what impact is 
this having on pupil 
outcomes? 

Coaching logs and follow-up 
reviews to assess 
improvements in teaching 
for staff receiving targeted 
support, including ECTs and 
those identified through QA. 
 
Analysis of assessment data 
and progress reports, with a 
focus on the performance of 
SEND, EAL and 
disadvantaged pupils to 
evaluate the impact of 
adaptive teaching. 
 
Peer observation cycles to 
ensure staff are applying 
agreed strategies 
consistently and developing 
confidence in inclusive 
practice. 
 
Review of pupil profiles and 
support plans to ensure 
strategies are being 
implemented effectively and 
making a demonstrable 
difference to learning. 
 
Termly governor monitoring 
through visits and review of 
leadership reports to 
evaluate impact on teaching 
quality and vulnerable pupil 
outcomes. 

demonstrating stronger engagement and 
participation. 

ECTs and teachers receiving enhanced 
support show measurable improvements, 
demonstrated through QA, coaching logs, 
and improved pupil outcomes in their 
classes. 

Attainment and progress gaps for 
disadvantaged, SEND and WTS pupils 
reduce, showing the impact of consistent, 
high-quality teaching and inclusive 
practice. 
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Disadvantaged and 
SEND pupils will show 
improved attitudes to 
learning, greater 
engagement and fewer 
barriers to 
participation, resulting 
in narrowing 
attainment and 
progress gaps. 
 
Outcomes across core 
subjects will improve, 
with progress in books 
and assessment data 
showing that higher-
quality, adaptive 
teaching has had a 
measurable impact. 

Governors 
-Monitor progress through focused visits, reviewing 
evidence of improved teaching quality and adaptations 
for vulnerable learners. 
-Hold leaders to account for the impact of CPD, coaching, 
and monitoring on teaching consistency and pupil 
outcomes. 
-Ensure disadvantaged learners remain central to 
discussions around teaching quality, progress, and 
attainment. 

 


